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Under standing PACT-Alt

The 1997 amendments to the Individuals with Disabilities Education Act (IDEA 97) created
the mandate to include all children, including children with significant disabilities, in the
state testing and accountability systems.

The South Carolina Curriculum Standards provide the basis for alignment across the state
education system for district and school curricula, classroom instruction, units of study and
learning experiences. The curriculum standards are the basis for the Palmetto Achievement
Chalenge Tests (PACT), including the PACT-AILt.

PACT-AIt is a portfolio-based assessment system that was developed to meet the needs of
students with significant disabilities who cannot participate in the PACT assessment even
with accommodations and/or modifications. Portfolios contain evidence of student
performance relative to progress within the content areas of the South Carolina Curriculum
Standards. Evidence is gathered throughout the year, placed in each student's portfolio, and
submitted for scoring at the end of the school year.

The primary purpose of the PACT-AIt is to ensure that students with disabilities who cannot
participate in the PACT, have the opportunity to participate in a challenging standards based
curriculum that will result in high academic expectations. PACT-AIlt is intended for the
relatively few students with significant disabilities, gererally no more than one to two
percent of the school population. The PACT-AIt will ensure that these students are included
in the state's education accountability system and will provide a measure of student
achievement as well as measure the extent of system support.

To ensure that all students, including students with significant disabilities, are included in the
testing and accountability systems and have appropriate access to the South Carolina
Curriculum Standards, the alternate assessment is based onthe following principles:

All children can learn, be expected and challenged to meet high standards.

Special education is an extension and adaptation of the general education program and
curriculum, rather than an alternate or separate system.

The South Carolina State Board-approved standards are the foundation for all students,
including students with unique needs and abilities.

Measurement and reporting must be defensible in terms of feasibility, validity, reliability
and comparability.

Results of the state standards-based program must be used to improve planning,
instruction, and learning.

An alternate assessment is appropriate for the few students for whom the state
assessment, even with accommodations, is not appropriate.

The aternate assessment is designed for a diverse group of students and should be
flexible enough to address their individual needs.
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Student Participation

The decision about a student’s participation in the assessment is made by the student’s
Individualized Education Program (IEP) team and documented in the IEP. To document the
alternate assessment is appropriate for an individual student, the |EP team should review all
important information about the student over multiple school years and multiple instructional
settings (e.g., school, home, community) and determine that the student meets all of the
following criteria:

demonstrates cognitive ability and adaptive skills, which prevent completion of the state-
approved standards even with accommodations and modificatiors;

has current adaptive skills requiring extensive direct instruction in multiple settings to
accomplish the application and transfer of skills necessary for functiona application in
school, work, home, and community environments,

is unable to apply or use academic skills in natural settings when instructed solely or
primarily through school-based instruction; and

the inability to complete the state standards is not the result of excessive or extended
absences or social, cultural, or economic differences.

Students who meet the participation guidelines and whose age and number of years in school
are commensurate with students in grades 3-8 should participate in PACT-AILt.

The PACT-AIt is a portfolio assessment consisting of evidence of student progress toward
targeted skills in the mathematics and English language arts curriculum standards. A PACT-
Alt portfolio includes two entries in the content areas of math and ELA, a table of contents,
parent survey, and a sample of the student’s communication instruction. The required
evidence includes student work, teacher data, and graphing collected within four quartersin
the school year that reflect the student’s progress on individualized targeted skills in each
entry.
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Scoring

Scoring

Scoring took place in a scoring center in Louisville, Kentucky. Scorers were specid
education teachers in Kentucky who were trained to conduct scoring. Kentucky teachers
have been using portfolio assessments with students with significant disabilities for
approximately ten years.

Portfolios were reviewed by at least two independent qualified scorers. Students were
assigned a performance level in student progress. Program supports, including opportunities
for standards based instruction, for student self-evaluation and for instruction in multiple
settings, were evaluated and scored numerically.

Standard Setting

A committee of stakeholders including administrators, teachers, and parents was convened to
set standards for the PACT-AIt. This committee reached consensus on a recommendation to
report the performance level in student progress as the student score and to evaluate and
report separately the program supports scores. This recommendation was consistent with the
recommendation of the Education Oversight Committee (EOC) following a year-long review
of the PACT-AIt assessment.

The four performance levels are:

Below Basic (BB): A student who performs at the “Below Basic” level on PACT-AIt has not
met minimum expectations for student performance based on the South Carolina Curriculum
Standards.

Basic (B): A student who performs at the “Basic’ level on PACT-AIlt has met minimum
expectations for student performance based on the South Carolina Curriculum Standards.
Proficient (P): A student who performs at the “Proficient” level on PACT-AIt has met
expectations for student performance based on the South Carolina Curriculum Standards.
Advanced (A): A student who performs at the “Advanced” level on PACT-AIt has exceeded
expectations for student performance based on the South Carolina Curriculum Standards.

I nsufficient Data: No scores for Student Progress or Program Supports were given to
portfolio entries (ELA or Math) that had insufficient amounts of data.

Off Topic: No scores were given for Student Progress or Program Supports for portfolio
entries (ELA or Math) that did not relate to the required strand from the South Carolina
Curriculum Standards.

Benchmarking

Prior to scoring, a committee of South Carolina teachers who had experience with
administering the PACT-AIt, scored random portfolios to identify examples of each
performance level to be used as training guides for the scorers.
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Scoring Student Progressin ELA and MATH:

The final score in Student Progress required an exact agreement between two scorers. Exact
agreement occurred when two independent scorers assigned the same performance level to
the student progress dimension. See the table below for three examples of how an exact
agreement was determined.

Student Progress

Scorer 1 | Scorer 2 | Scorer 3 | Scorer 4 | Final Score
Examplel | BB BB NA NA BB
Example2 | B BB B NA B
Example3 | A B P P P

Example 1: Scorer 1 and 2 match exactly, therefore the final assigned performance level is
BB. It was not necessary for athird or fourth scorer to review the assessment.

Example 2: The first scorer rated the portfolio as B, the second scorer rated it as BB, and the
third scorer rated it as B. Scorer 1 and 3 matched exactly; therefore the final assigned
performance level isB. A fourth score was not necessary.

Example 3: The third example illustrates Scorer 1 rated the portfolio as A, the second scorer
rated it as B, the third scorer rated it as P as did the fourth scorer. Scorer 3 and 4 matched
exactly; therefore the final assigned performance level is P.

Program Supports

Numerical scores were assigned to these three dimensions of the scoring guide. Standards,
Opportunity for Student Self Evaluation (PME), and Multiple Setting Instruction were scored
adjacently using a 1-4 scale. Adjacent score means that scorers ranked the program support
dimensiors similarly. For example, 1 and 2 are adjacent numbers. In this case the scores
were averaged as the scoring indicated the dimension had characteristics of both levels. The
table below illustrates the possible combinations of scores including the final score.

Scorer 1 Scorer 2 Scorer 3 | Final Score
1 1 NA 1
1 2 NA 15
1 3 1 1
1 3 2 2
1 3 3 3
1 3 4 35
1 4 1 1
1 4 2 1.5
1 4 3 35
1 4 4 4
2 2 NA 2
2 3 NA 25
2 4 1 15
2 4 2 2
2 4 3 3
2 4 4 4
3 3 NA 3
3 4 NA 35
4 4 NA 4
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Scoring Guide

The PACT-AIt Scoring Guide was used to assign a score on each entry within the portfolio.
The Guide has two parts. PART 1 evaluates students progress toward targeted skills based
on the South Carolina Curriculum Standards. PART 2 evaluates effective practice in three
dimensions. The first dimension addresses the extent to which the student has opportunities
for standards-based instruction; the second dimension, self-evaluation assesses opportunities
the program affords the student to plan, monitor, and evaluate his own performance. This
dimension evaluates the opportunities offered by the program, not the number of times the
student actually does plan, monitor, and evaluate his’her performance. The third dimension
evaluates opportunities that student has for instruction in multiple settings. The participation
guidelines specify that students who are included in the aternate assessment have difficulty
in generalizing or transferring skills; therefore, instruction in a variety of settings is an
important part of the student’s program. Portfolios were also scored on evidence of student
mode of communication. |If there was not evidence of a mode of communication, the
portfolio was scored below basic in al areas for ELA.

South Carolina PACT-Alt Users Guide 7



SOUTH CAROLINA
Palmetto Achievement Challenge Tests-Alternate Assessment (PACT-Alt)

The PACT-All Is a portfolio assessment consisting of sevaral pleces of evidence of student progress loward targeted skills based
on the South Carclina Curriculum Standards in mathematics and English language arts, The scoring guide below is the basis for
delermining scores for student progress and program supports (n mathematics and English language arts.

SCORING GUIDE

Part 1 provides information on student progress toward meeting the South Carolina
curriculum standards.

PART 1 Below Basic Basic Proficient Advanced
Evidence of studaent Student parformance Student perfommance Shuden! performance:
prograss on funclional ey evidances chaarly evidences chiarly evidances
tengatad skils is not progress an functiongl prograss on funcional prograss on funciongl

Student clear ar present. targatud shills, tergeted skills and targatad skills and

Pl'ﬂﬂfﬂi-i supporied by dala within | demonsirstes increesed | demonstrates incraased

ffres quariers eamplexity, supporied by | complatity, supported by
data within fhree dala within & four
quarters quEries,

Part 2 Provides score on effective Program Supports and practices.

Part 2

1 2 3 4
Littks evidance that 1he Student’s funclicnal Stugent’s functicnal Shudent’s funciional
studant’s functional largated skil i3 taught targeded skill is 1aught targeted skill is aught
targeded shill is taught wilhin several age- within a widae variety of within an axdensivge

Standards within age-approprhate appropriate standards ape-appropriate variety of age-
slandards basad tased activifies in thres standards based Bpproprae standards
activitis, QUAMETS, atctivifies in three based sclivities in four

quartars. Gueirbers,
Thera is lithe evidance There is evidance thet Thera is claar evidanca Thera is chear avidenca
thet the shudent seii- i sludent thed the student thal the student
evBlualas parformance inconsistenty sei- frequenlly sef-evaluates | consistently salf-
on the funchional @aaliates parfomance parformance on the eveluatas performance
tarpeted skills by on the funchional funetional targated skills | on the funchane

Opportunity for | « glaning, targutedt skills by by targsted skills by

Student »  moniloring. . plenning, +  planning, " planning,

Self-Evaluation v avalusting. +  mondonng, o monilaring. » manitading,

*  using evalualbion ko - evakating, * evalualing, - evglualing,
improve . using avaluationio | uging evaluation o | using evaluation 1o
perfonmanca. imprroe e T

parfarmance. perfanmance. performance.

There is evidence that Thers i evidence that There is clear avidance There ks clear evidence

b shudent has the studant has fhat the student has that the sludent has

Mull‘jplg ingtruction and instruction and instruction and nsiruction and

St oppotumily b pedarin apporunity to perfarm apportunity to parfarm opportunity bo perfarm

ng . the funclional tangeled the funclional targated the funclional targatad the functiona fargated

Instruction skill ardy in speciafzed gl in two selings. skill in Eres setings, skill in fgur or mare
BNIronmants. ane of which must ba setlings, pna of whech

wilh nondisablad pears imisst be with
ar in the community nondisatled pears ar in
the Communay.
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Scoring Guide Clarifications

The scoring guide for the PACT-AIt was developed using a set of criteria as a guide. The
criteria found in the dimensions of the scoring guide were selected based on research that
supports these factors and are positively related to increased academic achievement of
students with significant disabilities.

The following are clarifications of the scoring guide which were used to assign a score to the
PACT-AIt portfolio. These clarifications are derived from the key language in the scoring
rubric.

Part 1. This section of the scoring guide measures student progress on a functional targeted
skill that is taught in the context of the state curriculum standards.

Student Progress Dimension:

Student Evidence of student Student performance Student performance Student performance
Progress progress on clearly evidences clearly evidences clearly evidences
functional targeted progress on functional | progress on functional progress on functional
skillsis not clear or targeted skills, targeted skills and targeted skills and
present supported by data demonstratesincreased | demonstrates increased
within three quarters complexity, supported complexity, supported
by data within three by datawithin all four
quarters quarters
Definitions

Student progress — evidence is provided that learning has occurred (instructional program
data, supported by work samples, scripted video, regular teacher or peer narratives)
consistently throughout each quarter of the portfolio entry. Primary evidence is teacher data
collection and graphing.

Functional — the degree to which an activity has meaning for a student in current or future
environments and results in increased capacity or independence; meaningful (functional) skill
instruction is based on a student’s needs in his or her home, school, community, and
workplace.

Targeted skill —is what the teacher has clearly identified that the student is to learn within
an entry. When developing the instruction to be evidenced in the assessment, only one
targeted skill should be used for each content area entry. This can be an IEP objective or it
may be a new skill.

Increased complexity — based on evidence from the data collected regarding progress that
the teacher has increased the level of difficulty, added steps in a new environment, or
decreased the prompt level required. At the beginning of each quarter, baseline data should
be documented. This is a clear way to determine if the student is making progress across the
guarter. As the student gains proficiency in specific steps to attain the skill, the teacher
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should reevaluate and increase the level of complexity to continue toward independence or
skill acquisition.

How Student Progress was Scor ed:

Each entry was required to show evidence of student progress through data collection and
graphing for three quarters. If the evidence of student progress was not clear, present,
graphed, or only evidenced in two quarters then student progress was scored Below Basic. If
progress was clear in a least three quarters, but did not show any evidence of increased
complexity, then the entry scored Basic. If progress was clear in three quarters and showed
evidence of increased complexity, then the entry was scored Proficient. If progress was clear
in four quarters and showed evidence of increased complexity, then the entry was scored
Advanced.

Part 2: This portion of the scoring guide measures the opportunitiesfor instruction based
on effective practices and support afforded to the student by the school’ s program.

Standards Dimension:

Standards Little evidence that Student’s functional Student’ s functional Student’s functional
the student’s targeted skill is taught targeted skill is taught targeted skill is taught
functional targeted within several age- within awide variety within an extensive
skill is taught within appropriate of age-appropriate variety of age-
age-appropriate standards based standar ds based appropriate standards
standar dsbased activitiesin three activities inthree based activitiesin four
activities quarters quarters guarters

The state standards are the driving force behind instruction, entry evidence, and
PACT-AIt portfolio products. Entries may evidence targeted skill/IEP objectives,
progress, planning/monitoring/evaluation, and extending evaluation; however, limited
evidence of instruction/performance towards the achievement of the state curriculum
standar ds would affect the scor e on the assessment.

Definitions

Adapted Standards — are the South Carolina Curriculum Standards for Students
Participating in Alternate Assessment (Portfolio Guide).

Age-appropriate — the degree to which the skills, activities, materials, and language reflect
the chronological age of the student. Age-appropriate activities, materials, or products
should be documented across all quarters.

Multiple Standar d-based Activities— Multiple standards-based activity instruction includes
those natural and/or academic activities where the functional targeted skill is most often used.
Evidence most likely is validated or cross referenced between the teacher instructional data
and the student’ s planning, monitoring, and evaluation sheets (PME).
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How Standar ds wer e Scored:

If there was evidence of two different standards based activities across the entire entry, it was
scored 1.0. Similar activities such as choosing cafeteria food, snacks or vending food are
considered the same activity even though the settings may differ. Four different standards-
based activities evidenced throughout the entry scored 2.0. Six different standards based
activities evidenced throughout the entry scored 3.0. Seven or more standards based
activities evidenced throughout the entry scored 4.0.

Student Performance Dimension:

Opportunity Thereislittle Thereisevidencethat | Thereisclear evidence | Thereisclear evidence
For Student evidence that the the student that the student that the student
Self Evaluation | studentself-evaluates | inconsistently self- frequently self- consistently self-
performance on the evaluates performance | evauates performance evaluates performance on
functional targeted on the functional on the functional the functional targeted
skills by targeted skills by targeted skills by skills by
- planning, - planning, - planning, - planning,
monitoring, monitoring, monitoring, monitoring,
evaluating, evaluating, evaluating, evaluating,
using evaluation using evaluation using evaluation to using evaluation to
to improve to improve improve improve
performance performance performance performance

Self evaluation (student planning, monitoring, evaluating, and using evaluation to improve
performance) relates to entry evidence demonstrating the programmatic opportunities for the
student to plan, monitor, evaluate, and use his or her evauation to improve or focus on
improvement. Student monitoring is documented by PME sheets, which may also include
student performance graphs. These evaluation sheets may aso highlight the student’s
communication system and the level and type of peer assistance. This dimension evaluates
the opportunities the program offers, not the number of times the student actually evaluates
performance.

If the student is communicating through objects and pictures or cannot physically mark the
sheet, the teacher should note this on the sheet and mark for the sudent. Hand over hand
instruction or partial participation evidence scores the same as full participation because there
is evidence that the student had opportunities and access to structured instruction. The
scorers checked the Mode of Communication statement on page 2 of the Entry Cover sheet to
determine if the student’s mode of communication was reflected in the PME shest.

Definitions

Planning — the entry evidences opportunities for student decisionmaking about ways to go
about complex activities (e.g., notes and gathers needed articles for community-based
instruction, eye gazes to choose between two pictures of classmates to work with, collects
information about specific community-based recreation activities in order to arrange
transportation, surveys class members with a picture list to determine refreshments for school
dance). Planning must be done as much as possible by the student and should relate to the
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targeted skill/IEP objective and the specific standards based activity. For example, planning
or choice may include:

Materials (counters, book, computer...)

Methods (using a model, listening...)

Places (stander, computer lab, hall...)

Supports (with a friend, group...)

Monitoring — maintaining a record of performance of an activity or steps within the activity
(e.g., checks off tasks performed at work or in school job, checks off items on a persona
grooming list, checks off weekly scheduled household tasks performed at home); monitoring
must be done by the student and should relate to the targeted skill/IEP objective.

Evaluation— how the student has opportunities to identify/describe those steps in an activity
that were performed well and those that need improvement. Evaluation is an integral part of
daily instruction. To extend performance, there must be evidence that the student has an
opportunity to identify what was needed to improve and focused effort is shown to improve
on that skill/item the next time it is performed. Evaluation must be done as much as possible
by the student and must relate to the targeted skill/IEP objective. For example, on a self-
monitoring task sheet, the skill that needed improvement would be circled or highlighted and
discussed before the task began. If a skill is repeatedly highlighted, this may indicate a need
for new instructional strategies, and these might be included in the entry.

How Opportunity for Student Self Evaluation was Scor ed:

For this dimension, the rating was weighted by the opportunities for instruction in planning,
monitoring, evaluating, and using evaluation to improve performance. An entry included
samples collected from across the year. If the entry showed little evidence (1-8
opportunities), it was scored 1.0. Inconsistent opportunities evidenced in the entry (9-11
opportunities) scored 2.0. Clear evidence in the entry (12—14 opportunities) scored 3.0. An
entry showing consistent evidence (15-16 opportunities) scored 4.0.

Settings Dimension:

Multiple Thereis evidence Thereisevidencethat | Thereis clear evidence | Thereisclear evidence
Setting that the student has the student has that the student has that the student has
Instruction instruction and instruction and instruction and instruction and
opportunity to opportunity to perform | opportunity to perform | opportunity to perform
perform the the functional targeted | the functional targeted the functional targeted
functional targeted skill in two settings skill in three settings, skill in four or more
skill only in one of which must be settings, one of which
specialized with non disabled peers | must be with non
environments or in the community disabled peersor inthe
community
Definitions

Settings — instructional environments in schools. For elementary students, settings include
multiple places within the school community where the student practices the targeted skill
with both disabled and non-disabled peers.
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Non disabled Peers — a student without a disability who is within a two-year age span
of the disabled student.

How Multiple Settings wer e Scor ed:

If an entry provided evidence of the student performing the targeted skill only in a
specialized environment, the score was 1.0. If the entry showed evidence that the student
received instruction and the opportunity to perform the targeted skill in two settings, the
score was 2.0. Settings were sored 3.0 (three settings) and 4.0 (four settings) when the
evidence indicated the presence of typical peers or if the setting was in the community.

Evidence of typical peers could include a peer note or signature, a picture with a peer caption
or apicture of the setting including typical peers and captioned by the teacher, or a note from
the teacher in the setting. Supporting evidence was required for any setting outside the
classroom. Some types of supporting evidence could have been notes from regular education
teacher, other school staff, receipts from community trainings, or scripted videos. A setting
did not count if it was listed on the entry cover sheet but not evidenced within the entry.

South CarolinaPACT-Alt Users Guide 13



Use of the Results

As the results are reviewed, please keep in mind that this assessment is designed to measure
student performance in two academic content areas. English Language Arts (ELA) and
Mathematics. Results should be used to identify academic goals for the student and to
improve teaching and learning in the coming year.

Each student’s |EP may also identify other educational goals related to the development of
specific socia, motor, self-help, and study skills. In some cases, these skills coincide with
state curriculum standards (communication skills and the English Language Arts standards,
for example). To the extent these skills are incorporated into instruction in the two content
areas, they may be the focus of the PACT-AIL.

When skills are taught in isolation from the curriculum standards, they should not be
included in the PACT-AIt; however they should still be part of the instructional program.

Whenever possible, skills should be integrated into standards-based instruction for students.
By doing so, the student will be provided with challenging subject matter and skills that are
important for al students to succeed in our society.

South Carolina PACT-Alt Users Guide 14




Score reports are generated for each district and school as well as for individual students.
Origin school reports and origin district reports contain data for students who were tested in
that district and school. The following chart lists the types of PACT-Alt reports and the
number of copies each that the district and school receives.

PACT-AIlt 2002 SCORE REPORTS
Reportsto the District Reportsto the School
Origin District Roster Summary - Origin School Summary
- 2copies - 1copy
Origin School Summary - Individual Student Report
- 1copy - 2copies
v 1for School
v 1for Parent(s)
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Sample PACT-AIt 2002 District Roster Summary Scor e Report
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Sample PACT-AIt 2002 School Roster Summary Score Report
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Sample 1 PACT-AIt 2002 Student Score Report
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Mode of Canmmication Missig achool program Sppatniy ! The student had the cppomriy © :
Briderce of RICHARDS mode of was T aed. ; 1 evalate his or ber cwnwork. . B
COnmTricato wRs vt ke SdtEvduation ; :
portfolio. Therefare, EICHARTY: :
Bkl hnguig it scove Sor et ; } The student had the cpporturiy 1 |
ogess ¥ BELOW BASIC and each Multiple Seting: e the skl n m"jﬁ'é"e m"n} D1
o the progmm atpports ic mted ac 1. : :

{ No Mode of

NO

[

1\_ Commnmicaton

Parent were asked to comp lete asursey 2 part of the assesan ent process .
"Mo" mdicates that the survey was not ncluded in the portio lio.
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Sample 2 PACT-AIt 2002 Student Score Report

Thes scarc is bascd on fhe progress the
shudemi made on the Sputh Carofina
Curticolum Steaderds docing the
2061-02 sohoo] yoar =s documanical in
the student’s portfolio.

Basic: The avidanca m TAMMYS
fotio ixdicated

most of the school year. TAMMY

2 score of BASIC,

Performance Level: BASIC

Parent Swvey
YES

Smdent: LONG, TAMMY
Birth Date: 1073192
Student D: - 128830445666 SOUTH CAROLINA
Grooe 3 PACT-Akt
Schodl: WATSON ELEMENTARY
2001-2002
Ditict:  WATSON Individual Student Report
MATHEMATICS
bl R e
Cusriculom stwadads doring the portiolic, th | Tha studart recelved Insiruction in
2001-02 school year an docomented in Standards !
fha siodeat's partiatio, m;‘xﬂ | siandards-basad actittes.
OHf Tapic: TAMMYy parttolin wea wphzg?a; mmf‘“ | Tha studant had the opportunly to
© bocanss |
ﬂ"m . m!;:@" wes rated. SolfFvaluation . ©valuate his o her own work,
fomxl 10 TAMMY's patfobia was not !
zcluied to the equired skill for ;
| The student had the opportunity to
smathermuior: Number and Operstions. Vubiplasectngs | TheStudert i the cpoar sﬂm
Did not relate to
0ff Topic Standard; the
Student Pragress amd Pragram
Supports not scored,
ENGLISH LANGUAGE ARTS
e

Basad on tha Program Arsa | Description i Scors
evidence n the g g
portfollo, the Soandards { The student recaived instruction in i

axent of support ! standands-based activitles. 18
provided to the | |
studert by the , ,
school pogram m"’m  The student had tha apportunity to |

wes rated. et Bl ! evelugte his or her own work. P Ae
' The student hed the opportunity o '

Multipie SeCtRGS. + pariorm the sk In mukipie satiings. i 48

Parents wera asked to completz 2 survey as part of the assessment process.
“YES" indicates thet the survey was inchuded in tha portfolia.
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The following samples were collected during the scoring of the PACT-AIt and selected as
exemplars. Anonymity has been preserved for the student, teacher, school, and district by
eliminating identifying information. Multiple dimensions of the scoring guide criteria may
be applied to a single piece of evidence. Each sample is preceded by a brief explanation as to
how the criteria apply to the sample.
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Teacher Dala Collection Shoal

|'M- mm

16t (2nd 3rd 4th
Nt

Thestudent’star geted skill isto
improvereading signs, symbolsand

%‘ words. Thisskill islinked tothestate's

English Language Arts curriculum

gﬂ(ﬁﬁn-llt ‘Lnﬂ{"ﬂhﬂ fllfin_'i Q'r"'li h-"ﬂ'l‘d':'r_ standards.

LT 4 Pit-Syimbels «}s
Reml using Syinbols and unids, biod only = 1/
W

Diocumentation Codes Huse; hm{ﬂ Vevspaleonl ) = = fncorrect [ﬂ[ J

N1 ] TR TR TR Y T PRRTN T t
W
Wy
&
“ﬁ.
33 i
‘“Ul‘ hJDHBH Teachersuse data to makeinstructional decisions. This :
£ teacher raised theinstructional expectationsin the middle
=, )1’ Hm- of the quarter becausethe student wasready for the next I —i
H ‘ . step. Instruction should increasein complexity at nearly .
v [ E CL’USEE' thesamerateasthe student makesprogress. J I }
1 : LIL L 1
o} L I THA L i
]
e B
N SR VLRI |
| i i [ 1 i

0 { ELE‘%}JE | el FHY H
C’ E’ G:I m wﬂ”’? m I Jifi .!':',;:l::ﬂ (: C Lzzgggeern“sgie;graphed on
oo SN 3 s 2 T D i
1

— \fg\w a2 s feles] el o] 4] | [ ]

L
b g s bode I'.|..I-i P';hrg 5}1,:-:--.[-; amdl wprdly f'ﬁ'ﬂ'"'"j

C = Spocial £ Chssroon K=liche' [ The teacher datacollection  }a¢ Theater - Fedag it ng Ir?l'!-f}'ma;h"ur’i{d'fl:l{ ey
. sheet sh how the student

L':M““H genaralizesthesllin  fustent-Locaking words fromfla bt

MC = Meds Conler several different settings. 'IqJI'Jr'nrluIn:- ?|5u=|,l';u['rf|‘i al the Mall

A= At Classmen® C: Geha ror - Survival Tigg fword Gumé

0T Tllee Store -Lagding wneds b #he sfore fhus (offg i,
Qaltemn fe tom. Workt J

| Ve bypical pear andir commnly settings 2=t E;-h;u fwords [ofh Come
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The student’s progress is graphed to show gains and |osses across the quarter.

Quarter 1 @j 3 4 (circle one)

Dates; From _[[-2-2( 1w _[2-1E-0/

Studemt Name:

Targeted skill: RQH.J wSing F..‘dum QTWHS awd l.u'nn-_I;
Yo of Pe riimbols read

E-"::ri.-l-}pfﬂf e d loe ’f
D 1 el - f— '._Z:I
o7 — “—ﬂif;. 5 ‘3
e 3 o] . ¥
s ; b T:! 10 1 .. ,':
_ﬁ = -- - ,_E of i E
ol i L[ i- i I
37 i ‘ i E i ‘..l
— - e f -
@ % L1
L e
4] . ;i i '__ q
i (LAl

nies BT R R T T
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Structured instruction is an opportunity for students to plan/make choices, monitor and
evaluate their performance. Thisisto be afforded to all students whether they can do any
part independently or are led through the instruction by the teacher.

Hﬂl I Konitor / Ecaluate

Spapiog pouagt Aty symbely and vords

m‘»rr Caguabng pit-
Standardxse lamuage pridses and shrategics ﬂr{u-rmu!,,uu Iugu,;h clrify thoe i
Mame; Date: i|-
f UsesEvaluation to \ “ﬂ.ﬂf.l’h_, ] rhludlm&,
:Dmprove i Today | need to work harder on:
erformance: The E i
student reviewshis (Extension)
performanceand name
decidesor plans match 53‘!’ '-mrd
which goal heneeds [ Eﬁt‘!
towork harder on HETRY &
during thisactivity. Sy be
N— . School walk i
| choose to: sign gam computer newspa-per field trip I".
moB00
Planning: Student )
makes deciSon and
choices about his
own learning. y
How | did taday: I Needed Help
i
o name
AL
ml \ i -"r
5*.. I_ ¥
— malch
Monitoring: The
student monitors f.-"
each goal of ?’ @ | /
instruction. Symool voed, J
say word
Evaluation: The
student determines
what heneedsto ext time, | need to work harder on:
work harder on
(Evaluata)
[ é E name-
I'I‘I:.-t'!: S'E}' “-D!d

Interactions:
Peer signatures.

Ly KOUTE A1

EDPAW.EH'{_

PEE L gl:fjl;\-‘{':ll-'.a, L

rimh-g[:ﬂ {M[g 'ﬂan;ﬂ‘!
.;.,...: wirdg ot Hoe, pone Thed ber b

STRLS 3
B8

=y

§ fmbol ?d
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Creating Enhanced Programs

The purpose and use of the aternate assessment mirrors those of the state assessment. It will
produce information useful for planning and instruction at system, school, and student levels,
and it will provide valid and reliable data to document program effects. Portfolio contents
are developed so that programs will be in constant movement toward what are currently
considered the best instructional practices in special education. Some ways teachers and
parents can create enhanced programs are to:

merge the processes of instruction, assessment, teaching and learning,

keep working folders at all grade levels, reviewing periodically for on-going assessment,
examine the portfolio guidelines, requirements, scoring guides, and examples,

model and practice making extensions and connections throughout the year (extensions
occur when students can generalize the skills in natural settings),

provide opportunities for student planning, monitoring, and evaluating hisown
performance,

offer extensive opportunities for students to establish interactions and social relationships
with their non-disabled peers, and

ensure that programs will be based on best practice research in offering integrated
Settings, age-appropriate materials, functionality, assistive technology, and opportunities
for choices.

South Carolina PACT-Alt Users Guide 24




